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CTeneHb MOTMBAUWMM CTyaeHTOoB K o6ydyeHMio, a Takxe pa3paboTka nNpakTUYECKUx
pekoMeHpauum ansa 6onee saddekTneHOM paboTbl NpenogaBaTenein U pykoBoACTBa BY30B MO
NnoAroToBke MNepeBOAYMKOB W nNpenogaBaTene MHOCTPaHHbIX A3blkoB. WMcnonb3oBaHa
KoMbuHaumsa crneaywwmx MeToaoB: MOTMBaunoHHaa 6ecepa-uHTepBbio; MeTo4 DOKYC-rpynmbl;
aHKeTUpOBaHWE pacCLIMPEHHOr0 KOHTUHIeHTa y4dalluXcs; NUMCbMEHHOE TBOpPYECKOoe 3ajaHue;
aHanu3 n obpaboTka pe3ynbTaTOB aHKeTUPOBaHMA W cOCTaBiieHMe Tabnuy CTaTUCTUYECKUX
JaHHbIX; MeToA4 HabnwaeHUs 3a NoBedEeHWEM W AENCTBUSAMW ydaluxcs BO BpeMs obyuyeHus.
Bcero onpoweHbl 1104 cTtyaeHT n3 45 rpynn. HaydyHas HOBWU3HaA MccaenoBaHMA 3aka4daeTcs
B KOMM/IEKCHOM pacCMOTPEHWM Ppas3HbIX AaCNeKToB MOTUBUPOBAHHOCTM K 0b6yyeHuto
nepeBoAYMKOB W nNpenogaBaTenel MHOCTPaHHbIX A3blkoB. PaspaboTaHbl npakTuyeckue
pekoMeHAaumu Ana CTUMYAUMpoOBaHUSa ydyawmxca K 3ddektmpHoMy o6ydyeHuto. OCHOBHblE
BblBOAbI MCCnepoBaHus: B uensax noBbllWeHWS MOTMBMPOBAHHOCTM CTYAEHTOB K 06ydyeHUio
pekomeHayem: 1. Co3paBaTb MOTMBMpPYHOLWY O6CTaHOBKY W noMmMoraTb CTyAeHTaM BuAeTb
yeTkMe [OCTUXWMble Uenn U nonb3y obydyeHus. 2. YaenuTb BHUMaHMe BO3MOXHOCTAM
remmudumkauymn npouecca obydyeHuss, 4YTO MO3BOAWUT €ro WHAMBUAYANU3MpOBaTb, YCUIWUTb
MOTMBALMIO, KOMMYHUKATUBHbIE HAaBbIKM M MOMOXET BUAETb CBON NPOrpecc n AOCTUXEHUSA. 3.
MpuMeHaTs pa3zHoobpa3Hble MeToAbl 06yyeHus. 4. CeMba M npenogaBaTesib MOTYT U AOJIXHBbI
6bITb MCTOYHMKOM BAOXHOBEHMUS W MOAAEPXKW A[Nna cTyaeHToB. Poauntenam wn neparoram
cneayet noMHMTL 06 3TOM WM noaaepXuBaTtb CBOWMX nMoAdonedHbix. 5. T[lpeanaraem
npenojgasaTesiaiM  WUCMNONb30BaTb  UHTEHCUBHble  MeToAbl 06y4yeHMs, 4YTO nMpuU3BaAHO
CTUMYNMpoBaTb MOTUBALMIO CTYAEHTOB 4epe3 6bICTpbIl Mporpecc, NOrpyxeHue B SI3bIKOBYIO
cpeny, coumanbHoe B3auMopencTteme, pazHoobpasme BUAOB AeATeNbHOCTU, 06paTHY CBSA3b
M OUEHKY UM rpakKTMYecKyk HanpasfieHHOCTb. 6. PekoMeHAyeM rpenojaBaTensaMm wu
pykoBoAuUTENSAM  CTPEMUTbHCH HuBenuMposaTb AeMoTuBupylowme  daktopbl 0bydyeHus,
Bbl3BaHHble, OTCYTCTBMEM MPAaKTUKW, HENPaBUbHbLIM MOAXOAOM, HEraTUBHbIM CPaBHEHWEM W

AEeCTPYKTUBHON KPUTUKON.

KnouesBble cnoBa:

MOTMBALMOHHbBI KOMMOHEHT, NMpodecCnoHaNbHbIl NepeBOAYMK, NpenogaBaTesib MHOCTPAHHbIX
A3blkOoB, pakTOpbl MOTMBaUWK, 3dDdeKTMBHOE npenojaBaHne, MHPopMaunmoHHoOe obuwecTso,
npodeccmoHasibHble HaBblKW, TEOPUS MOTUBALWKU, AEMOTUBUPYHOLWMI daKTop, NpoBeaeHue

aHKeTUnpoBaHUA

This article was previously published in Russian in the journal Pedagogy and Education,
available at this link: https://nbpublish.com/ppmag/contents_2024.html.

Introduction

According to Abraham Maslow's hierarchy of needs (1943), self-actualization is at the top of

the pyramid of needs, which is associated with motivation m, of which the formation is a
long process that develops conditionally in three stages.

In the first stage, the student is presented with the value of self-development. Next, the
stage of acceptance or non-acceptance of this value unfolds. Learning is realized only at the
third stage when a situation involves overcoming difficulties and prompting the student to

apply a certain value. Thus, a behavior model is formed repeatedly based on this value 21

The formation of the value of students' foreign language communication skills involves
solving the following tasks:
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1. Formulation (presentation) of the value of foreign language communication skills.

2. Creating certain communicative situations, using techniques and models to realize the
value of foreign language communication.

3. Organization of activities in the framework of foreign language communication.

T his research examines strategies and methods teachers can use to support and develop
students' motivation to learn a foreign language.

The purpose of the study is to examine the factors influencing the motivation of university
students to learn foreign languages in depth and to develop practical recommendations for
more effective work from university teachers and management in training translators and
teachers of foreign languages.

The objectives of this study included the following:

1. Identify and analyze factors that positively or negatively affect students' internal and
external motivation to learn foreign languages.

2. Develop and evaluate the effectiveness of methodological approaches, programs, and
tools that stimulate students' motivation to learn foreign languages.

3. Considering the family and the teacher as a source of motivation for students to learn
foreign languages.

4. The study of the impact of the prospect of acquiring professional skills on students'
motivation to study. The research aims to help understand how to maintain and strengthen
motivation to teach translators and teachers of foreign languages in the long term.

5. Review existing scientific research to broaden our understanding of how Russian
university students are motivated to learn foreign languages.

Methodology. This study used different methods to obtain a complete picture of motivation
to learn foreign languages. This allowed us to establish which factors influence a student's
desire and interest in learning.

At the first stage of the work, a motivational conversation was conducted—interviews with
students from 14 groups of the "linguistics" direction of the "translation studies" profile
(seven groups from one to four years of study) and the "theory and teaching methods"
profile (seven groups from one to four years of study). The conversations with the students
allowed us to ask open-ended questions and learn more detailed and in-depth motives and
interests for learning. Several structured interviews and unstructured discussions were
conducted.

In addition, the focus group method was used. In this method, students were divided into
small groups to exchange opinions and ideas about the factors motivating them to learn
foreign languages. The focus groups helped identify the students' motivational factors and
preferences through discussion and interaction.

During the group talks, students were asked what motivated them to learn foreign
languages and what demotivating factors affected their learning activities. The students'
answers varied. The teacher drew the students' attention to the fact that some of the
variants of these answers concerned external motivation, and some of the mentioned
motivating and demotivating factors expressed the degree of internal motivation of the
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students [31,

At the next stage of the study, students performed individual written work. The task was to
describe the factors that motivate and demotivate them personally in teaching foreign
languages.

The third stage of the study included analyzing and processing the results of students’
written responses and developing a questionnaire based on the collected material.

In the fourth stage, a survey was conducted with the involvement of an expanded
contingent of students. During the survey, participants were asked to mark the items that
reflect their expectations, goals, interests, and expected benefits from their studies. At this
stage of the study, students from 45 groups in the linguistics field were involved: 20 groups
were studying the theory and methods of teaching profile, and 25 groups were studying the
translation studies profile. A total of 1,104 students participated in the study.

The fifth stage of the study consisted of analyzing and processing the survey results and
compiling tables of statistical data based on the study results (see Appendix 1).

Another method used in this study is observation. Observing students' behavior and actions
during training revealed factors that affect motivation, such as the level of activity,
participation in group and pair discussions, emotional satisfaction with achievements,
reaction to evaluation of achievements, and other indicators of enthusiasm for learning.

The results of the study

Motivation plays an important role in teaching foreign languages. It encourages students to
study the language diligently and helps them achieve better results. Learning a foreign
language can be an exciting and inspiring experience, but sometimes, students face
difficulties maintaining motivation throughout the learning process. So, what key factors can
help students stay motivated and succeed in learning foreign languages?

They separate internal and external motivation.

Intrinsic motivation is a powerful factor that can be crucial to achieving success in this
process. Learning foreign languages requires time, effort, and a constant commitment to
development. Let's examine intrinsic motivation and why it is a key factor in this process.

Intrinsic motivation is the drive and satisfaction that a person gets from the very process of
learning a language, not just from external rewards or recognition. It is an inner force that

motivates students to continue learning, even when faced with difficulties a1,

1. Autonomy and self-determination: For 73% of students, a sense of autonomy and self-
determination is a key aspect of intrinsic motivation. When students choose the goals,
teaching methods, and topics that interest them, they feel more responsible and in control

of their learning process. This, in turn, stimulates their internal motivation 51,

2. Satisfaction from achievements: Successes and achievements in learning a foreign
language are a powerful source of internal motivation for 75% of the MMU students
surveyed. When students realize their progress and improvements, they are satisfied with
their achievements, which motivates them to continue working hard to improve their skills
[6]

3. Intellectual and emotional development: Learning a foreign language not only contributes
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to developing communication skills but also stimulates the intellectual and emotional
development of 97% of students. Learning new words, grammatical structures, and cultures
broadens their horizons and abilities, which in itself is a powerful incentive for internal

motivation 12,

4. Striving for self-development: 84% of students with intrinsic motivation strive for
continuous self-development and self-improvement. They see learning a foreign language
not only as a task but also as an opportunity to expand their knowledge and skills and
improve their cultural competence.

Intrinsic motivation is the secret to success in learning foreign languages. When a student
finds inner strength and a passion for learning, difficulties become temporary obstacles.
This motivation supports continuous development and turns learning a language into a
pleasant journey that brings inner satisfaction.

External motivation is no less important and often inspires students to master foreign
languages. Extrinsic motivation plays a vital role by providing the student with external
incentives and rewards. It can complement and support internal motivation, helping
students achieve success. Let's look at what external motivation factors can help teach
foreign languages.

1. 77% of the students surveyed noted recognition and praise from teachers, parents, or
colleagues, which is a powerful incentive for students. After seeing the results of their
efforts, the student feels satisfied and is motivated to develop further. Praise can be

expressed through diplomas, certificates, or words 81,

2. Providing students with the opportunity to put the language they are learning into
practice inspires 89% of survey participants to continue their studies. This can be
organizing an international student exchange, traveling, or participating in global projects
where students can use their language skills in real life. It is important to show students
how they can use their knowledge of a foreign language in real life. For example, you can
arrange communication with native speakers, visit a country where the language you are
learning is spoken, or give examples of situations in which knowledge of a foreign language
will be helpful to students in the future. Students often find great motivation in using
language in practice, especially in real communication situations. Interacting with a native
speaker or other students who are also learning the language helps students feel the value

and effectiveness of their learning o]

Defining a specific goal and understanding how a foreign language can be useful in everyday
life are strong incentives to learn. For example, a student may set a goal to communicate
fluently in a foreign language while traveling or expand their career opportunities.
Understanding the practical application of a language helps students see its value and
stimulates learning efforts.

3. Competitions and awards: The organization of competitions and the presentation of
awards are noted as a positive addition and, sometimes, the main incentive for 63% of
students. Participation in linguistic competitions, Olympiads, and other programs, as well as
awards for achievements, helps students feel an external incentive and strive for better
results. By setting small achievable goals and rewards for students when they achieve
these goals, the teacher can effectively motivate their learning. For example, students can
receive a star or a stamp in their progress log when studying each new grammar topic. This

helps them see their achievements and encourages them to new successes oy
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Classroom games and competitions add an element of fun and stimulate learning. This can
be a competition for knowledge of words, grammar, or communication skills that help
students engage in learning. The use of games, quizzes, contests, and other interactive
methods of work during classes makes the learning process more exciting and allows
students to achieve success and progress. Gamification of the learning process is especially

relevant for consolidating the studied material and controlling speech skills iy

Gamification as a motivating factor in learning foreign languages can become an effective
tool that stimulates and motivates students to engage in active and productive activities.
Gamification of the learning process involves using game elements in a non-game
environment. In education, gamification creates educational games and tasks that help
students remain motivated and engaged in learning a foreign language. It creates an

atmosphere where learning becomes interesting, entertaining, and fun 2]

One of the main advantages of gamification in teaching foreign languages is the
individualization of the learning process. Game tasks help adapt the learning process to
each student's individual needs. Thanks to this, students can progress at their own level
and according to their abilities and capabilities.

Educational games make the learning process more exciting. They create a competitive
atmosphere and offer the opportunity to receive rewards or reach a new level. This
encourages students to complete assignments and develop language skills. In addition,
educational games allow students to apply the acquired knowledge in practical situations,

contributing to deeper memorization and understanding of the material sy

Gamification also contributes to the development of students' communication skills. Often,
game tasks require cooperation, communication, and information exchange between
participants. This helps students improve their ability to communicate effectively in a

foreign language and develop listening and speaking skills 4]

Finally, gamification allows students to observe their progress and achievements. A
progress tracking system can be integrated into a game application or platform where
students can see their achievements, scores, and levels. This gives them a sense of
progress and success, encouraging them to pursue further studies and learn the language

more seriously [15],

4. The support of the social environment, including friends, family, or colleagues, strongly
influences the external motivation of 82% of surveyed participants. Communication with
people who share their interests and goals creates an atmosphere of support and inspires
the student to further achievements.

5. Structured goals and plans: Setting clear goals and realizing the benefits students will
receive from learning a foreign language are important motivating factors for 68% of
students. Students should see what opportunities open up to them if they are proficient in
a foreign language and what advantages this will bring them to their career and personal
lives 1161,

Setting structured goals and plans can help students stay motivated. For example, a
student may set a goal to pass a certain language exam or achieve a certain level of
language proficiency by a certain date. These goals and plans create clear guidelines and
encourage students to achieve results. The teacher must help students identify their
language learning goals and develop plans to achieve them. Learning a foreign language
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can be difficult and time-consuming, so clear goals will help students stay motivated
throughout their studies.

Extrinsic motivation can be a powerful tool for inspiring and stimulating students. It
complements internal motivation and helps students overcome difficulties by making them
aware of external rewards and recognition. Maintaining a balance between external and
internal motivation is essential for learning foreign languages and making it a pleasant and
inspiring experience.

It is undoubtedly important for higher school teachers to see the differences between the

motivation of schoolchildren and university students in teaching foreign languages Iﬂl,
which are due to the following factors:

a) Compulsory education: In many countries, teaching foreign languages at school is
compulsory, and students may experience external pressure or a source of motivation in the
form of grades and curriculum requirements. At the same time, university students who
choose a foreign language as their subject often do so voluntarily out of interest in the
language and culture of the country concerned.

b) Learning goals: For schoolchildren, learning foreign languages may be mainly related to
passing exams, detting high grades, and pursuing further educational opportunities or
career prospects. On the other hand, university students often study a language for more
specific purposes, such as analyzing a particular country's linguistic and cultural aspects,
preparing for an internship or work abroad, or learning a language as part of their chosen
profession.

c) Level of maturity and responsibility: University students are usually more mature and
independent than schoolchildren. They have more freedom of choice, control over their
studies, and the opportunity to study foreign languages. This may affect their motivation
and the degree of diligence they show in learning the language.

d) Practical benefits and communication with native speakers: University students,
especially those who plan to work abroad or immerse themselves in an environment where
the language they are learning is used, are motivated by practical benefits and the
possibility of applying the acquired knowledge in real life. However, due to the limited
communication opportunities with native speakers, such motivation may be less pronounced
among schoolchildren.

5. Socio-cultural factors: Interest in certain countries and their cultures also influences the
motivation of schoolchildren and university students. Schoolchildren may be more receptive
to new cultural claims and excursions. At the same time, university students often have the
opportunity to learn a foreign language and related cultural aspects in a deeper and more
informed way. Interest in the culture and history of the country where the language being
studied is spoken becomes a powerful source of motivation. The more schoolchildren and
students learn about culture, literature, music, and cinema related to language, the greater

their involvement and motivation in learning foreign languages i8]

Despite differences in motivation, it is important to stimulate and maintain the interest of
students and schoolchildren in learning foreign languages, as language skills can become
valuable assets in their personal and professional lives.

6. Family is indicated as a powerful motivating factor in learning foreign languages by 59%
of students. Here are some ways to stimulate a student's interest and motivation to learn a
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foreign language in the family.:

a) Support and praise: When the family supports and praises the student for their success
in learning a foreign language, it strengthens their confidence and motivation. When
students see that their efforts bring results and recognition from relatives, they become
more interested in continuing to learn the language.

b) Communication in a foreign language: If family members communicate in the language
the student is learning or support the student in their foreign language practice, this helps
the student gain more opportunities to speak the language and confidence in their skills.
When students see that their relatives communicate effectively in a foreign language, it
stimulates their desire to master the language at least as well.

c) Travel and interests: Family trips or shared interests in foreign-speaking countries or
cultures can motivate the student. They may perceive language learning as a means to
better understand and interact with the world around them. This may encourage the student
to continue studying and improving in a foreign language, travel to the country they are
interested in, or realize their interests.

d) Common goal: If all family members share a common goal of learning a foreign language,
this can strengthen the student's motivation. Mutual support and encouragement in
achieving language goals can be powerful motivating factors.

e) Example and inspiration: Students may want to achieve the same results when they see
that their parents or other relatives have good language skills or are successfully learning a
foreign language. The example of successful relatives or friends can inspire and motivate
students.

The family is very important in supporting and stimulating a student's motivation to learn a
foreign language. Support, communication, common goals, and successful examples can

help strengthen a student's interest and motivation to succeed (BTN

7. The teacher plays a vital role as a source of motivation for 85% of students learning
foreign languages. However, motivation is individual for each student, so the teacher should
communicate more with students to understand their interests and needs and adapt their
motivation methods to them. Thus, a teacher can be a source of motivation for students
[201

a) Creating a supportive and friendly atmosphere: The teacher should create an
environment in which students feel comfortable and confident so that they are more inclined
to actively participate and use the language they are learning. Learning a foreign language
in a group or with an exchange partner can increase a student's motivation. Interaction with
other students, group support and collaboration, and the exchange of experience help
create a favorable learning environment. Discussing progress and achievements with fellow

students also stimulates the student to new successes [211,

b) Setting realistic and achievable goals: The teacher should set realistic and achievable
goals for students within their level of knowledge. Regularly achieving goals helps students
feel their own successes and see progress in their studies. It is important to keep updating
goals and rewards. Setting small, achievable goals and rewarding students for
achievements will help maintain motivation throughout the learning journey. For example,
students can be rewarded with a trip to the cinema or a favorite book in a foreign language.
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c) Constant feedback: The teacher should regularly give students feedback on their
successes and improvements. The input can be positive, such as praise or constructive
feedback, pointing out mistakes and possible areas for development. Receiving feedback
helps students understand their strengths and weaknesses and continue to develop.
Praising students for their achievements in language learning and supporting them when

they have difficulties help students overcome obstacles [22]

d) Progress assessment: The teacher develops a student achievement assessment system
with clear criteria, allowing students to see their progress over time. This helps students
evaluate their progress and encourages them to improve their speech skills further. Reward
and praise for achievements are decisive motivational factors. Teachers can use positive
reinforcement, such as rewarding students for completing assignments or encouraging them
to participate in projects. This helps students feel more confident in their abilities and

continue to develop 1231

e) Using various teaching methods: A teacher should use various teaching methods to
ensure that learning approaches are consistent with students' different learning styles.
Monotony reduces a student's motivation. Therefore, using a variety of learning methods,
such as reading, listening to audio materials, watching movies, using intensive work
methods, project activities, collective learning methods, and interactive online resources,
helps maintain interest and engagement in the learning process. Varying materials,
assignments, and activities help keep students interested and motivated. By providing
students with various materials to study, such as films, songs, books, and podcasts, the
teacher considers students' interests and helps them find materials that engage them and

help them master speech skills [24]

f) Involving students in the decision-making process: The teacher can involve students in
making decisions about their studies, such as choosing a project topic or using certain
educational materials. This helps students feel their active role in learning and enhances
their motivation and responsibility.

g) Personalized learning: Learning a foreign language should be related to students'
interests and needs. Teachers can use different methods and lesson content to make them
more interesting and relevant to students. For example, they can use materials from
modern culture, such as videos, music, and interactive games, that reflect students'’
interests. Taking into account students' individual needs and interests can significantly
improve their motivation. Teachers can help students set their own learning goals and plans
and provide personalized materials and learning approaches.

8. Developing professional translation skills is an important aspect of motivating 91% of
students studying "translation and translation studies" to study. Here are some key
elements of motivation in training translators:

a) Understanding the profession's importance: Future translators who are motivated to learn
to realize the importance of their profession and its impact on society. They understand
that translation plays a key role in implementing intercultural communication and promoting

mutual understanding between people 251,

b) Purpose and planning: Future translators have a clear learning goal and understand how
this goal will help them develop their translation skills. They create an action plan to
achieve this goal, set milestones, and evaluate their progress.
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c) Passion and interest: Good motivation arises from passion and interest in learning.
Translation students find satisfaction in learning new translation techniques and expanding
their knowledge of language and culture.

d) Stimulating environment: Translation training should take place in a stimulating
environment where students receive feedback and support from experienced teachers and
colleagues. Positive support and recognition of success help increase motivation.

e) Opportunity for growth and development: Translators should see development prospects
in their profession, such as the opportunity to work on various types of translation or
specialize in a particular field. The opportunity for continuous growth and development
stimulates learning.

f) Practical application: Translators must see the practical results of their training. For
example, they can apply their new translation skills to real projects or get decent jobs in
the field.

Combining these factors helps motivate translation and translation studies students and
supports their learning and development of professional translation skills.

9. Motivation plays a vital role in teaching foreign languages, especially for future foreign
language teachers. Teaching a language requires a high level of knowledge and skills and
the ability to transfer this knowledge to others, which 79% of MMU students noted in the
"theory and methods of teaching" field of linguistics.

a) One of the key motivating factors is a passion for languages. Future teachers of foreign
languages show interest and desire to study different languages and cultures. The interest
in various languages is motivated by the desire to understand and interact with other
cultures, expand their horizons, and enrich their life experience. The passion for languages
helps future teachers overcome the difficulties associated with learning a language and

continue to develop in this field f26]

b) For future foreign language teachers, an important motivation factor is also the desire to
help others learn a new language. It is essential to understand that teaching a foreign
language can inspire and improve the lives of others. Motivation from the satisfaction and
achievement of helping students becomes a strong driving factor for future teachers.

c) Confidence in one's language skills also significantly motivates future foreign language
teachers. The better a future teacher learns a foreign language, the more confident he is in
successfully teaching this language. Language proficiency affects the ability to explain
complex concepts, correct mistakes, and inspire students.

d) Social and professional realization also motivates future foreign language teachers.
Students interested in a career as a foreign language teacher strive to develop their
professional skills and become active participants in scientific or practical research in
language teaching. They are also looking for opportunities to participate in conferences,

seminars, and training to expand their knowledge and experience 271

In summary, future foreign language teachers are motivated to learn languages through a
passion for languages, a desire to help others, confidence in their own skills, and the
possibility of achieving professional realization. These factors allow future teachers to
improve their language skills and become a source of inspiration and motivation for their
students, helping them succeed in learning a foreign language.
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10. Multi-language proficiency: Motivation in teaching polyglots plays a key role in achieving
success in mastering several languages for 56% of the participants in the MMU study. Along
with English, students of Moscow International University also study German, French,
Spanish, and Chinese from their first year of study. Here are the factors that motivate them
to learn several foreign languages.:

a) Purpose and benefits: Polyglot students are motivated to learn several languages if they
set a clear goal of mastering them and realize the benefits they can gain from them. For
example, they note that knowledge of several languages will improve their professional
skills, broaden their horizons and communication skills, and allow them to immerse

themselves in different cultures [281,

b) Opportunity to practice: Polyglots should use their speech skills to improve themselves
and become more confident in their language skills. This may include communicating with
native speakers, learning a language in a country where it is official, and finding ways to
incorporate the language into their daily lives.

c) Passion and interest: The motivation of polyglots arises from a passion and interest in
languages and cultures related to these languages. Polyglots are satisfied with studying
grammar and vocabulary, learning new linguistic features, and understanding the unique

aspects of different languages 291

d) Feedback and recognition: Polyglots are motivated by receiving feedback and recognition
for their achievements. They seek support and confirmation of their efforts from other

students or teachers, which helps them continue developing [291

e) Self-affirmation: Sometimes, polyglots are motivated by the desire to prove their
abilities and achievements in mastering several languages. They strive to prove to
themselves and others that they are capable of achieving a high level of proficiency in

different languages [30],

f) Learning about new cultures and expanding their worldview: Polyglots are also motivated
to learn languages to better understand different cultures. They see language as the key to

expanding their worldview and gaining a deeper understanding of different lifestyles [31],

Every polyglot has their own motivations and factors that inspire them to learn multiple
languages. Maintaining and cultivating this motivation to succeed in mastering multiple
languages is important.

11. The use of intensive methods of teaching foreign languages deserves special attention
as a motivating factor for students. 68% of the Moscow State University of Linguistics
students who participated in the survey indicated the importance of their use in teaching.
Here are a few circumstances that allow intensive methods to play an important role in
motivating students:

a) Rapid progress: Intensive methods of teaching foreign languages allow students to
achieve rapid results. When a student sees that they can improve their language skills

quickly, this stimulates their motivation and desire to continue learning 321,

b) Immersion in the language environment: Intensive methods allow students to completely
immerse themselves in the language environment. The opportunity to listen, speak, write,
and read in a foreign language for most of the academic year helps improve students' skills
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and strengthens their confidence in using the language 1331,

c) Collective interaction and cooperation: Intensive methods involve working in small groups
or pairs. Students interact and collaborate, which creates conditions for showing support for
each other, sharing experiences between participants, and stimulating motivation through

social interaction [34],

d) A variety of activities: Intensive teaching methods involve students in a variety of
activities, including games, role-playing, discussions, and other interactive forms of work.
This keeps students interested and helps them actively engage in the learning process.

e) Receiving feedback and evaluating progress: Intensive methods allow for more frequent
feedback and assessment of student progress. Regular teacher feedback and self-
assessment help students see their progress, which supports their motivation and
encourages further efforts.

e) Communicative goal: Intensive foreign language teaching methods often focus on the
communicative goal, which is for students to use the language in practice to solve real-
world problems. This practical focus helps students see the direct application of their
language skills, which also increases their motivation.

Teaching foreign languages to students is undoubtedly a complex and time-consuming
process. In the process of learning foreign languages, students face various challenges and
obstacles that can have a demotivating effect on their success. Within the framework of
this study, the following demotivating factors were identified in teaching foreign languages
to students.

1. 26% of students have difficulty maintaining stable motivation and increased interest in
learning a foreign language due to a lack of clear goals and understanding of the practical
benefits of language learning.

2. Another important demotivating factor for 30% of students is the lack of practice
opportunities. Learning a foreign language requires regular practice to develop skills and
increase confidence in using the language. However, some students face limited
opportunities to practice, especially if they do not have access to native speakers or
communication with people who speak that language.

3. Insufficient training and an incorrect approach to language learning are demotivating
factors for 23% of MMU students. If students lack the necessary skills and knowledge to
learn a language effectively, they experience difficulties and do not achieve the desired
results. Poor preparation and the wrong approach lead to insufficient progress and cause
frustration among students.

4. Also, among the demotivating factors, 37% of students mentioned comparing themselves
negatively with other students or receiving insufficient support from others. Negative
comments on their work results or low self-esteem significantly undermine students'
motivation and worsen their learning outcomes in foreign languages.

5. Lack of time and other personal commitments demotivate 48% of students. Learning a
foreign language requires a lot of time and constant effort, and students find it challenging
to organize their time and balance language Ilearning with other activities or
responsibilities.

6. Destructive criticism of the teacher is noted by 37% of students as a factor that
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significantly negatively impacts their motivation to learn foreign languages 351 Here are a
few consequences of destructive criticism from a teacher.:

a) Decreased self-esteem: When a teacher openly criticizes and corrects a student's
mistakes without considering their efforts and progress, this can lead to a decrease in self-
esteem. Students often write that they feel incapable and incompetent, negatively affecting

their motivation to continue learning the language [36],

b) Deterioration of communication: Destructive criticism creates an unpleasant and tense
atmosphere in the classroom, making it difficult for students to communicate freely. The
fear of making mistakes and receiving criticism limits students' ability to express their

thoughts and ideas in a foreign language L7,

c) Loss of interest: Constant destructive criticism leads to a loss of interest and motivation
to study. Students feel that no matter the amount of effort they put in and the degree of
progress they make, they will always be insufficient and face a negative assessment.

d) Deterioration of self-organization: Destructive criticism makes it difficult for students to
organize their work and streamline their learning processes. They feel that regardless of

their efforts, they will still be subject to criticism and mistakes 381,

e) Decreased motivation: Ultimately, destructive criticism can decrease a student's overall
motivation to learn a language. They may lose faith in their abilities and stop seeing the
point of continuing the learning process.

Conclusion.

Motivating students to learn foreign languages is a complex process that requires attention
from teachers and students. To increase students' motivation to learn foreign languages at
universities, we recommend:

1. To support students, create a motivating environment, and help them see the purpose
and benefits of learning a foreign language, which contributes to productive and more
effective learning. The organization of learning based on support, encouragement, and
constructive criticism helps to create a positive and motivational environment for students.
This makes them feel more confident in their skills and ensures more effective language
acquisition.

2. Pay attention to the possibilities of gamification of the learning process, which will allow
it to be individualized, strengthen motivation and communication skills, and help students
see their progress and achievements. Therefore, integrating game elements into the
educational process is becoming increasingly popular and is widely used in modern language
teaching methods.

3. Set clear, achievable goals, maintain interest, and use a variety of learning methods.
Remember that each student is unique, so finding an individual approach to motivating
them is key to success in learning a foreign language.

4. Family and the teacher can and should be a source of inspiration and support for
students, helping them overcome difficulties and succeed in learning a foreign language.
Parents and teachers should keep this in mind and support their students in every possible
way.

5. We suggest that teachers actively apply intensive language teaching methods, which are
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also designed to stimulate students' motivation through rapid progress, immersion in the
language environment, social interaction, a variety of activities, feedback, and evaluation,
and a practical focus.

6. We recommend that teachers and university leaders keep in mind that demotivated
students lead to a reduction in their success in learning foreign languages. Various reasons,
including lack of motivation, lack of practice, incorrect approach, negative comparison, and
destructive criticism, can cause this. Understanding and considering these factors will help
teachers adhere to more effective and stimulating approaches to teaching students foreign
languages and create effective methods of working with their students.

T his research's scientific novelty lies in its comprehensive and diverse consideration of
various aspects of the motivational component of teaching translators and teachers of
foreign languages. Motivating and demotivating factors influencing students' internal and
external motivation to learn foreign languages have been identified and analyzed. Practical
recommendations and tools have been developed to encourage university students to learn
effectively.

The authors adhere to the position that the demands made by the virtual information
environment of modern human existence imply the need for urgent qualitative changes in
the old ways of routine work, which we continue to adhere to by inertia. In an attempt to
meet the increasing pace of change that requires flexibility, lability, and adaptability of
specialists, especially in dynamic systems, such as translation and foreign language
teaching, these specialists primarily have to master the supra-professional skills of personal
effectiveness, interpersonal communication, social competencies, and the ability to plan in
conditions of instability and constantly changing reality. The ability to self-develop, make
creative breakthroughs, possess professional intuition, anticipate vectors and trends of
development in professional fields of activity, and penetrate the essence of things and
processes are becoming integral qualities of modern specialists. To meet such
requirements, current students, as future specialists, must be highly motivated to study
and follow professional activities.

Appendix 1
Sources of motivation for teaching foreign languages to students of the field of
Linguistics in the fields of Translation and Translation Studies and Theory and
Teaching Methods at ANOVO MOSCOW INTERNATIONAL UNIVERSITY
Internal motivation
1. Autonomy and self-determination 73%
2. Satisfaction from achievements 75%
3. Intellectual and emotional development 97%
4. Striving for self-development 84%
External motivation
1. Recognition and praise 77%
2. Language application possibilities 89%
3. Competitions and awards 63%
4. Support for the social environment 82%
5. Structured goals and plans 68%
6. Family 59%
7. The teacher 85%
8. Development of professional translator skills 91%
9 Develanment nf nrafeccinnal ckille af a fareian lananane teacher 7Q9A
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e et vh e S v e g e e ce e
10. Multi-language proficiency (polyglot skills) 56%
11. Using intensive teaching methods 68%

Demotivating factors
1. Lack of clear goals and understanding of practical benefits 26%
2. Lack of practice opportunities 30%
3. Insufficient preparation and incorrect approach to language learning 23%
4. Negative comparison with others or insufficient support 37%
5. Lack of time and other personal commitments 48%
6. Destructive criticism of the teacher 37%
1.
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PesynbTaTbl Npoueaypbl peueH3npoBaHUsA CTaTbyU

B cBA3M C MOJANTUKON J[ABOHHOrO CJ/EMOro peLeH3MpoBaHUs JIMYHOCTb pELEH3EeHTa He
pacKpblBaeTCs.

Co crnimckom PELEH3EHTOB N34arte/ibCtBa MOXXHO O3HA@KOMUTbCA 34ECH.

Ha peueH3npoBaHue npeactaBneHa pabota <«MoOTMBAUMOHHBIA KOMMNOHEHT B 06ydyeHun
WHOCTPaHHbLIM A3blKaM B POCCUNACKUX BY3axX».

MpeameT nccnepgosaHunga. Pabota HanpaeneHa Ha uccnegoBaHve MOTUBAUMOHHbBIX CTpaTerum um
MeToAOB, KOTOpble MOryT 6bITb UCMONb30BaHbl NpenojaBaTenaMmum 4Na NOAAEPXKKN U pa3BuUTUS
MOTMBALUMKN CTyAEHTOB B npouecce obyyeHMs MHOCTPAHHOMY A3biky. Ocoboe BHUMaHue 6b110
yaeneHo rnybokoMy usydyeHuto HaKTOpoB, BAUSIOWMX HA MOTUMBALMIO Yy4yalMXCH BY30B K
06y4yeHno MHOCTPaHHbLIM fA3blkaM W pa3paboTke npakTMyecknx pekomeHgauun pans 6onee
addekTnBHOlN paboTbl NnpenogaBaTenelh 1 pyKoBOACTBa BY30B MO MOArOTOBKE MEPEBOAYUKOB
W npenojaBaTesien MHOCTPAHHbIX S3bIKOB. B LenoM, aBTOpOM MOCTaBJ/lIeHHble LeNb M 3ajauu
6bI1M AOCTUMHYTHI.

MeToponornus uMccnegoBaHma onupaeTcss Ha paboTbl 0OTeyeCTBEHHbIX U 3apybeXHbIX Yy4YeHbIX,
KOTOpble paccMaTpuMBaloT NocTaBsieHHble Npobnembl. ABTOp NMpoBesl TEOPETUYHECKUA aHanus u
3MOMpUYecKoe wuccneaoBaHWe, MpoaHanuM3uposan pe3ynbTaTthl, caenan ob6obwatwmne wn
noapobHble BbIBOAbI.

AKTyanbHOCTb uccneposaHus obycnosneHa TeM, YTO M3y4YeHUE MOTUBALMOHHOIMO KOMMOHEHTA
B 06bydyeHun urpaet onpegensiolwee 3HayeHne AN pe3ybTaTMBHOCTN o06ydyeHuns.

HayyHas HOBW3Ha uccnefoBaHus. ABTOp B NMpoLECCe UCCNeA0BaHUS:

- KOMMNIEKCHO M pa3HOCTOPOHHE paccMoTpes pa3Hble acnekTbl MOTMBALUMOHHOINO KOMMOHEHTa
obyyeHna NepeBOAYNKOB M NpenojaBaTesne MHOCTPaHHbIX A3bIKOB;

- BbIABMA W NpoOaHanuM3uMpoBana KakK MOTUBUpYHOLWME, TakKk M AeMOoTUBUpYyoWwMe daKTopbl
BAUSAHUSA HA BHYTPEHHIO M BHELWHIO MOTMBALMIO YyyawMUXcs K OOYYEHWI0 WMHOCTPaHHbIM
sA3blKaM;

- paspaboTan npakTM4yeckMe peKoOMeHAAUUW U MHCTPYMEHTbl CTUMYJIMPOBAHUSA Yy4daluMXCs
YHMBEpPCUTETOB K 3P deKTUBHOMY 0bydeHuto.

Ctunb, CTpyKTypa, copepxaHue. CTunab M3N0XEHMA CcooTBeTCTBYeT nybaukaumam Takoro
YPOBHA. $A3blk paboTbl HaydHbin. CTpykTypa paboTbl npocnexunsaeTca 4YeTKo, aBTOPOM
BblA€/IeHbl OCHOBHbIE CMbIC/IOBbIE YacCTH.

Bo BBeseHun onpepeneHa 3HaA4YuMMoOCTb GOPMUPOBaAHMSA LEHHOCTM BAaAEHUS HaBbIKaMU
WHOA3bIYHOrO 06LWeHNsa y CTYAEHTOB W BblAesieHbl OCHOBHbIE 3a4ayn, KOTOpble AO/IXHbI 6biTb
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peweHbl. Ocoboe BHMMaHMe yaeneHO aHaAu3y Teopuum MOTMBAUMM NMYHOCTM Abpaxama
Macnoy, B paMkax KOToporo ¢doopMnupoBaHne MOTMBALMM pacCMaTpuUBaeTCa KaK ANIMTENbHbIA U
MHOrO3TanHbIA npouecc.

Bo BBeaeHuM aBTOp omnmucan npeameT, Ueslb, 3ajayn nNpoBefeHHOro mccnegosaHus. Ocoboe
BHMMaHWe 6bl10 yaeneHo MeTo4o/ 10K, ABTOpP OTMETU, 4TO 6bl1a MCcnosib3oBaHa KOMBUHauns
pa3HbIX MeToA0B ANS TOro, 4tobbl NMonydmTb 60siee MOSIHY KapTUHY MOTMBauuMu K oby4dyeHuto
WHOCTPaHHbIM A3blkaM. Ha nepBoM 3Tane 6binla npoBeaeHa MOTMBAUMOHHasf-b6becepa
MHTEPBbIO, MCMNoONb30oBancsa MeTon ¢GOKyc-rpynnbl M rpynnoBbie 6eceabl. Cneaywwmi stan
NOCBSLEH NPOBEAEHUIDO W aHanu3y WHAMBUAYANbHbIX MUCbMEHHbIX paboT m paspaboTke
aHKeTbl C y4yeToM cobpaHHoro maTtepuana. Cnepywowme 3Tanbl 3aTparnMeanu npoBefeHUe
aHKEeTUpPOBaHUSA C MNpuBJIeYEHUEM pPaCWIMPEHHOro KOHTUHreHTa CTyAeHTOB, aHanmsa wu
o6bpaboTkn pes3ynbTaToB, COCTaBseHMe Tabnuy CTaTUCTUYECKUX AaHHbIX N0  WUTOram
nccneposaHna. 0Ocoboe BHMMaHMe yaeneHoO WUCMNONb30BaHWID MeToda HabnwaeHua 3a
nosefeHNeM W [AeWCTBUMSAMWU CTyAEHTOB B npouecce obydeHuss. DTO NO3BOAWIO aBTOpPY
BbISBUTb HeKOTOpble (aKTopbl, BAUSKOWME Ha MOTMBauuk (yYypoBeHb aKTUBHOCTWU, yyacTue B
rpynnoBbiX U NapHbIX AUCKYCCUAX, YAOBNeTBOpPEHME OT AOCTUIXKEHUI SMOLMOHAbHasA, peakuns
Ha OoUeHMBaHMEe AOCTUXKEHUN M NpoYMe NoKa3aTenm 3HTy3mnmasma kK yyebe).

Cneaywowmini pasaen nocBsiweH ONMCaHUIO pe3y/ibTaToB NMPOBEAEHHOr0 MccnenoBaHna. ABTop
ANsT  OUEeHMBAHUSA YypOBHS MOTMBaUMM CTyAEHTOB BblAE/W BHYTPEHHIO W BHELWHIOW
MOTUBaLMIO.

MonyyeHHble pe3ynbTaTbl MO3BOJIMAN PacCMOTPETb CAeayloWmne no3nunn:

- BHYTpPEHHIW MoTMBauuw (aBTOHOMUA W caMoonpejesieHne, YyaooOBNeTBOpeHue OT
OOCTUXEHUIN, NHTenNeKTyallbHOe N IMOLNOHaNnbHOEe pa3BuUTUE, CTPEM/IEHME K CaMOpPa3BUTULO);
- BHELWHASA MOTMBaUWA C BblaeneHneM ocobbix pakTopoB (MpuM3HaHME M NoxeBajia CoO CTOPOHbI
npenogasaTesien, poauTenen WAN KoAser; npeaocTaB/ieHNe CTyAeHTY BO3MOXHOCTEN
MCMONb30BaTb M3y4YaeMbl $S3blK Ha MNpPaKTUKE; WUCNONb30BaHWE COPEBHOBaAHWIA U Harpag;
noanepxkKa coumanbHon cpeabl, 6NU3KUX, POAHbLIX, APY3€i, OAHOIPYNMHUKOB W MNp.; onopa Ha
CTPYKTYPUPOBAHHbIE LENU U MiaHbl).

Ocoboe BHUMaHMe yaesleHO OMNUCaAHWUID creaywwmx @GakTopoB MOTMBaUWW CTYAEHTOB:
obs3aTtenbHOCTb 06y4yeHuns, uenm oby4yeHuss, YypoBeHb 3pesiocTM WU OTBETCTBEHHOCTHU,
npakTnyeckas nosb3a W obweHMe C HOCUTENAMM A3blka, COUMOKYNbTYpPHble aKTOphI,
3HauyeHne cemMbu, KBanudbwukauma wn npodeccnoHannsM npenogasaTens, pas3BuUTUe
npodeccmoHanbHbiX HaBbIKOB MNepeBoAYMKA, MNpeaocTaB/ieHNne BO3MOXHOCTM  U3y4yaTb
HECKOJIbKO MHOCTPAHHbIX $S3blKOB, WCMNO/Ib30BaHWE WHTEHCUBHbLIX METOAOB MpernoAaBaHUs
MHOCTPAHHbIX A3bIKOB. [laHHble pakTopbl 6blnn BblAeNeHbl ONPOLWEHHbIMU CTYAEHTAMW.

B TO Xe BpeMs 3HauuTe/NlbHOE BHMMaHWe yAeneHO BblAe/IEHUI0 4eEMOTUBUPYOLWMX (PAKTOPOB B
obyyeHMn CTyAeHTOB MWHOCTPaHHbIM $A3blkaM: OTCYTCTBME SHACHbIX Ueeln M NOoHMMaHus
NpakTMYeCKOMW MoJsb3bl M3ydeHUs A3blka; HeAocCTaToOYHas MNOArFOTOBKA WM HenpaBW/bHbIN
noaxo4 K MW3Y4YEHUI HA3bIKOB, OTCYTCTBME BO3MOXHOCTEW AN MNPakKTUKW, HeratMBHoe
CpaBHeHMe C APYrMMKW CTyAeHTaMM UAN HepoCTaToYHasa noajep)Xka CO CTOPOHbI OKpPYXatowmx,
HeAOCTaTOK BpPEeMEeHM U HaluMume ApYyrux NndHblx o6s3aTenbCTB, AECTPYKTMBHASA KpUTUKA
npenogasaTtens u T.4.

B cTaTbe npeactaBneHo nogpobHOEe 3aKa4YeHne C BblAeNIeHMEM OCHOBHbIX U 060CHOBAHHbIX
BbiBOAOB. Ocob6oe BHMMaHME yaeneHO ONMUCaHMUI0 HOBU3HblI M aBTOPCKOM MO3nUUN.
Bbubnunorpadusa. bubnmorpadusa ctatbm BkA4YaeT B cebsa 38 oTeyeCTBEHHbLIX U 3apybeXxXHbIx
ncTouyHuka, 6onbwas 4YacTb KOTOPbIX M3JaHa 3a nocnegHue Tpu roga. B cnucke
npeacTaBNieHbl, B OCHOBHOM, cCTaTbM M Te3ucbl. [MomMumo 3Toro, B 6bubNMorpadpum ectb
MOHOrpaduun, agucceptaumn. WCToYHNMKN oOdOpPMNEHbl KOPPEKTHO W  OAHOpPOAHO. 3a
UCKAYeHneM nyHkTa 5.

Anennauus K ONMnOHEHTaM.

63



10.25136/2409-8736.2024.3.73574 CoBpemeHHoe obpa3soaHue, 2024 - 3

PexkomeHpaunu:

- npeactaButb 6onee noapobHO pe3ynbTaTbl MNPOBEAEHHOro TeOpeTUYEeCKOro aHanusa
Hayu4HbIX paboT, BHECTN COOTBETCTBYOLWNI pa3gen B paboTy;

- 6osiee 4eTKO nMpeacTaBUTb aKTyaJibHOCTb BblAESIEHHOMW nNpobneMbl M NpoBeAEHHOro
nccnepoBaHus.

BoiBoabl. NMpobnematnka ctaTbM OTAMYAETCA HECOMHEHHOW aKTyalbHOCTbl, TEOPETUYECKON M
npakTMyeckom UeHHOCTblO; 6yaeT uWHTepecHa cneuynanucTaMm, KOTOpble 3aHWMMATCH
0CO6EHHOCTAMM CUCTEMbI 06YyYEeHUS MHOCTPAHHbLIM i3blIkaM B POCCUMACKUX By3aX, B TOM 4yucCie,
npobnemamn wux MotMBaumm kK obydeHuw. Ctatea MoxeT O6bITb pekoMeHAOBaHa K
onybNMKOBaHMIO C Y4yeTOM BblAeSIeHHbIX peKoMeHAauuih. DTO NOo3BOAUTb NpeaCTaBUTb B
pefaKLuMIo MOSHOLEHHY HAay4YHO-UCCNEeAO0BATENbCKYO CTaTbiO.
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